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Abstract: This paper explores the transformative role of Ruaralanguage education in
the context of the recent influx of refugees intmnk&nia. Focusing on the integration of
Ukrainian refugees, the study delves into the regesf adapting Romanian language
education to meet the unique needs of this populatt underscores the pivotal role of
culturally responsive teaching, trauma-informedgugjies, and community engagement
strategies in facilitating refugee integration. Tarealysis is segmented into key areas:
defining the refugee experience, examining Romaniesponse to the refugee crisis, and
proposing innovative reforms in Romanian languaggeiier preparation programs. The
paper advocates for the incorporation of multica@tueducation principles and a
comprehensive, empathetic approach to languagéitenclt highlights the potential
long-term societal benefits of effectively integngt refugees through language
education, including cultural enrichment and soc@ahesion. The study concludes by
emphasizing the urgent need for educational refannfi®omania and suggests directions
for future research to evaluate the impact of tlebsanges.
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1. Introduction

On September 1st, 2022, | was honored with a Fghibt$pecialist project titled
Support Program for Teaching Romanian as a Foreign Language. This project,
which was led by the University of Bucharest in cam with the Romanian-
American Foundation, had two primary goals: (1) gmvide professional
development for Romanian educators supporting dlkaairefugees, and (2) to
develop materials that Romanian teachers couldaissach Romanian as a new
language to Ukrainian refugees. By the end of aojept in February 2023, we
accomplished both goals — a week-long professideaelopment workshop was
executed, and select attendees were thereaftestezhin a pioneering textbook
compendium (see Pentdn Herrera, 2023). This tektba@ong with another one
that is currently being finalized (Pentén Herrera Gean, forthcoming), is
unprecedented in its focus on imparting Romanianaasew language to
adolescent refugees within the nation’s bordersedin with this preamble to
provide background information about my experiemgéh and motivation for
writing this piece.

In this article, | ruminate on the insights glearleughout the Fulbright
Specialist project, illuminating the indispensabtde of Romanian language
education programs — including pre- and in-serpicg#essional development for
teachers — to include courses focusing on teadRorganian to refugee students.
Thus, | divide the manuscript into five sectionfidwing this introduction. The
first sectionWho are RefugeesBriefly defines refugees and explains the chgéen
they pose for host nations. The second seclitwe, First R: Romaniaoffers a
synopsis of Romania’s current refugee demographies.third sectionThe Second
R: Romaniancommences with an appraisal of Romanian languedggogy preparation,
culminating in a thoughtful proposition for the angoration of refugee-centric curricula.
The fourth sectionThe Third R: Refugegesighlights the myriad advantages of
facilitating the learning of Romanian as a new laage for K-12 refugee students
and families, as well as the long-term effect ofgiaage learning and societal
integration. In the fifth sectionfinal Thoughts I conclude with a reflective
epilogue, encapsulating the core arguments andcating for an avant-garde
paradigm in Romanian language education, attunedrtanterconnected globe.

2. Who ar e Refugees?

Before delving into Romania’s current situation lwitefugees and the role of
Romanian language education in refugee integraitias crucial to delineate who
refugees are and how they differ from other grogpgh as migrants. Refugees
are individuals who flee their countries due toellviounded fear of persecution,
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conflict, violence, or other circumstances that éenaeriously disturbed public
order and require international protection (UNH@R19). Unlike migrants, who
may relocate for economic reasons, education, oeunite with family, refugees
are compelled to leave to ensure their safety amdival. This distinction is
pivotal as it underscores the unique challengegyexfs face, such as trauma, loss,
and a pressing need for stability and securityheirthost countries (Dryden-
Peterson, 2017). Addressing these specific neespgecally through language
education, is therefore fundamental to their swusfoésintegration into new
societies. In the case of Romania, understandiesgtldifferences is essential for
developing targeted educational approaches thatsamsitive to the distinct
experiences of refugees, as compared to other {(grant groups (Birman &
Tran, 2017; Penton Herrera & Byndas, 2023).

As the number of refugees continues to increasle &uery passing year,
Romania and other countries hosting refugees faq@eoedented challenges,
prompting them to develop new and creative solstihhmed, 2023). These
adversities extend beyond immediate humanitaridraad encompass long-term
integration strategies, particularly in the realofseducation, employment, and
social services. Host countries are tasked withvighog safety and stability,
thereby facilitating the assimilation of refugeatoitheir new communities. This
process requires a layered approach, addressirgpthglex and diverse needs of
the refugee population. Educational systems inetlvesintries play a crucial role
in this integration process, offering a pathway fefugees to gain essential
language skills, understand societal norms, andhatlely contribute to their new
communities. The effectiveness of these educatiomgibtives is pivotal in
shaping both the refugees’ future and the culton@daic of the host society.

3. TheFirst R;: Romania

Russia’s invasion of Ukraine on 24 February 2022cipitated a humanitarian
emergency of a magnitude not witnessed in Eurapsesihe Second World War
(Penton Herrera & Byndas, 2023). The United Natibiigh Commissioner for
Refugees (UNHCR) reported an exodus nearing 6.4iomilUkrainians, a
diaspora spread across neighboring countries apdnde(UNHCR, 2023a). In
this upheaval, Romania emerged as one of the pahsianctuaries, with over
3 million displaced Ukrainians crossing its frongiesince the conflict’s inception
(UNHCR, 2023a). The Romanian government, alongsi@-governmental
organizations, swiftly enacted measures to grari,6 Ukrainian refugees
temporary protection, a testament to the natiomjsacity for compassion and
resilience (UNHCR, 2023b; European Union Civil laiion, 2022). This rapid
influx of refugees necessitated an agile and nadéfed response, particularly in
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the realms of social services and education, wisaelw an unprecedented
mobilization of resources and support (UNICEF, 2023

Historically a country of emigration, Romania’s assion to the European
Union in 2007 marked the beginning of a shift, rtig its trajectory towards
becoming a destination for migrants and refugeesr&th & Anghel, 2009;
OECD, 2019). This transition has been magnifiedHgyrecent crisis, propelling
the nation from a predominantly emigration-focusedntry to one that provides
refuge and shelter (OECD, 2023). The Romanian guwwent, civil society, and
educational institutions have united in a displagaidarity, striving to transform
the country’s approach to migration and integratidme present challenge, however,
is the absence of structured educational program®fugees in K-12 institutions, a
gap that poses risks to individual potential ancietal cohesion, with implications
ranging from school retention issues to broaderasddvides (Fundga Terre des
hommes, n.d.; Mi et al., 2023). As Romania stands at this histbjucecture, it is
poised to redefine its national identity and politsection, shaping a future that is
inclusive and responsive to the needs of all gglents.

Research in other sanctuary countries welcomingibiian refugees, such as
Poland (Penton Herrera & Byndas, 2023), the CzeagpuRlic (Lintner et al., 2023),
and Hungary (Ercse, 2023), report that educationtétives have contributed to
refugees’ well-being and feelings of integrationtie host nation. These reports
align with long-established works in the field efugee studies emphasizing the
need for robust teacher preparation and schoolrgnog) that are attuned to and
actively address the unique educational, psycho&bgand socio-emotional needs
of refugee students (Sengupta & Blessinger, 20x8w&t, 2017). Thus, the
solution to the challenges presented by the rdoflok of refugees into Romania
lies in the establishment of comprehensive eduwatiprograms that are integrated
within schools and communities. These programs paretal not just for the
acquisition of the Romanian language but also ler successful integration of
refugees and (im)migrants into Romanian societyfdBtering language proficiency,
Romania will be poised to pave the way for newcatergain access to broader
educational and employment opportunities, therebmgtridouting to the socio-
economic fabric of the country.

Crafting such programs, however, requires goingibegyanguage instruction —
it involves culturally responsive teaching apprasghsocial-emotional learning
(SEL), trauma-informed pedagogies, and communityagement strategies that
address the holistic needs of refugee studentgtadfamilies. These practices
are essential in refugee education as they receghiz importance of including
students’ life experiences and circumstances iasgects of learning (Gay, 2018;
Penton Herrera & Martinez-Alba, 2021). Incorpomgtirauma-informed pedagogies
in schools is particularly critical, as many refagghildren have likely experienced
significant trauma, which can profoundly impact ithkearning and behavior
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(Overstreet & Chafouleas, 2016). Equally important crafting refugee-
supportive educational programs is the involventébcal communities, which
creates a more inclusive environment and fostersuahuwnderstanding and
respect between newcomers and host populations. agproach to community
engagement not only supports refugees but alseahawithe host community,
facilitating successful integration (Birman & Tra@017). These educational
initiatives must be designed to be adaptive andlilfle, meeting the varied
learning needs and backgrounds of the refugee atpnl

As we contemplate these educational imperativesis itessential to
consider the current infrastructure within Romanianguage education. In the
subsequent section, The Second R: Romanian, |deive into the existing
models of teacher preparation programs in Romassessing their capacity to
accommodate and support the educational needdugferes. | will also outline a
modest proposal for the integration of specific rees aimed at equipping
educators with the skills and knowledge necessatgdch Romanian to refugee
students effectively. This proposal acknowledges chtical role that teachers
play in shaping the educational experiences ofgexs and underscores the
importance of targeted professional developmentcieating an inclusive
educational landscape.

4. The Second R: Romanian

Romanian language education, especially in theesbraf teacher preparation
programs, has historically focused on equippingcathrs with skills to teach
Romanian as a first language and, to a lessertexem foreign language (Géan
2012). Traditional models of teacher education mmiEnia have emphasized
linguistic proficiency and pedagogical skills inns@ntional classroom settings
(Mé&ta, 2014; Velea & Istrate, 2011). However, the redafiux of refugees has
illuminated the need for these programs to adapt expand their scope. The
current curriculum in most Romanian teacher prdpmargorograms consists of
courses in language and literature, pedagogy, aattics, with usually one or
two psychology courses (Prodan &tdlescu, 2022). While these courses provide
the required foundation for language instructidwgytfall short of addressing the
specific needs of refugees and migrants. The Istguichallenges faced by
refugees, especially those from non-Romance larggumgkgrounds, such as
Ukrainian refugees, are significantly differentrfrahe challenges faced by native
speakers or non-refugees (e.g., international stafieearning Romanian as a new
language. Furthermore, the existing teacher préparaprograms largely
overlook the socio-emotional and cultural aspelass are critical when teaching
language to refugee students (Ge&023).
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Language teachers welcoming refugee and migranalatpns are in a
privileged position to significantly influence thestudents’ adaptation and
integration processes. Thus, it is especially eldor Romanian language teacher
preparation programs to educate teachers abouedhées of their students; that
is, refugee students are individuals who have adrin Romania as a result of
war, violence, and/or persecution. These studertgfercibly displaced, which
means that they had no choice but to leave theimtcp. The experiences
surrounding the forceful migration of refugee stnidecarry a history of trauma,
which students bring with them into the classrodmis vital for Romanian
language teacher preparation programs to equip Riamdanguage teachers
supporting these students with the necessary seiational skills and strategies
to, above all, establish human connections withirttstudents and to be
empathetic toward their realities and needs — ¢hiny else must come second
(Penton Herrera, 2023).

At the same time, it is necessary for teacherstaveare of trauma, how it
manifests in refugee students and families, irckgsroom, and how it may affect us
(teachers) in what is known as secondary trauman{&o & Al Zouhouri, 2022).
Each student’s experiences of trauma are diffetdatvever, some of the most
common ways children and young people respondtorta are:

« Repeatedly thinking about the experience of viadenc

« Feeling afraid and restless (e.g., body trembhegy sensitive to loud

noises, etc.)

« Feeling sad (e.g., negative statements, body laygguaattention)

« Physical symptoms, including lack of energy, ladkappetite, heart

palpitations, headaches, stomach aches, etc.

- Difficulty sleeping

« Lack of concentration and interest

« Getting angry or frustrated easily

« Not trusting others

« Lack of self-confidence, low self-esteem

All of these elements, individually and combinedayraffect Romanian
language teaching and learning and, more spedyficafugees’ integration into
Romanian society. Refugee students and families)atreat fault, and they need
and deserve support, understanding, patience, mupétby from educators and
those in their communities. Information about refegtudents, families, and how
the refugee experience affects language teachidgeamning, as well as social
integration, remains widely unaddressed in Romanlanguage teacher
preparation programs. The lack of teacher premarat this affective area of
language learning not only hinders the potentiaktaccessful integration but also
contributes to the perpetuation of educational societal disparities. This gap
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underscores the urgent need for a reevaluation earithncement of current
educational curricula to include refugee-focusathtng.

In response to these challenges, | propose a mpdasbsal to integrate
refugee-focused courses within the existing frantewaf Romanian language
teacher preparation programs. These courses stemddmpass strategies for
teaching Romanian as a new/additional languagd) witstrong emphasis on
cultural responsiveness and understanding the ansggio-emotional needs of
refugee students. Incorporating insights from dldbast practices in refugee
education and language instruction, such as tho8med by experts in the field
(e.g., Sengupta & Blessinger, 2019), these cowaseg0o equip future Romanian
language teachers with the necessary skills ancerastahding to effectively
support this new student demographic. Importasttigpting Romanian language
teacher preparation programs to include refugeesied education should not be
thought of as merely an academic exercise; itvigah step towards ensuring that
Romania’s educational system remains responsiveiraidsive in the face of
global challenges.

Important considerations | am proposing to impr&amanian language
teachers’ capacity, as well as the potential oflege teacher programs, include:

e Expanding the objective of Romanian language teacher preparation
programs to include social, cultural, emotional, and academic
dimensions of teaching Romanian as a new language. Current
language teacher preparation programs in the opymnitmarily focus
on academic dimensions and concerns of languagehitgn and
learning, ignoring other equally important elemeaffecting students
inside and outside learning spaces (OECD, 2020)ol8cs agree that
Romanian language teacher preparation programseeauprovement to
increase teachers’ success and knowledge (Sucilag, M014), and
to help them meet the demands of the present wibikinecessary for
Romanian language teacher preparation prograniy &x(ip Romanian
language teachers with skills and knowledge tactdely teach refugees,
particularly those from non-Romance language bamkuts; (2) to
enhance the cultural responsiveness and socio@mabtinderstanding of
educators; and (3) to facilitate the integratiod arell-being of refugee
students in Romania.

e In the reformation of Romanian language education, particularly
within teacher preparation programs, the integration of multicultural
education stands as a transfor mative element. Multicultural education
extends beyond the mere inclusion of diverse ailt@ontent; it
fundamentally reshapes the pedagogical approackjnghat more
inclusive, responsive, and reflective of the dieeiapestry of learners’
backgrounds (Banks & McGee Banks, 2020). In Romanleere the
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influx of refugees presents both challenges andodppities, the
adoption of multicultural education principles ozatalyze a significant
shift in societal dynamics. It fosters empathy, andes intercultural
understanding, and prepares students — both Ronsaara refugees —
for active participation in an increasingly glolsaiciety (Gay, 2018).
Moreover, by incorporating multicultural educationto language
teaching, educators can create a more engagingetandant learning
experience that resonates with all students, eagig deeper
connections with the material and each other (Lad&tings, 1994).
This pedagogical shift not only aids in the suctitdsstegration of
refugees but also enriches the educational landscapeparing
Romanian students to navigate a multicultural wenith competence
and sensitivity.

e Including specific courses in teacher preparation programs that
introduce theories and practical strategies for teaching Romanian
as a new language to refugee and migrant populations. These new
courses should include information about cultuedponsiveness in
language education to help teachers understand imcatporate
cultural nuances and differences in their teachiugther, they should
explicitly address the unique emotional and psyagichl needs of
refugee students, including trauma-informed teagpiactices and the
effects of trauma on language teachers and studse¢sDarragh &
Petrie, 2019). Lastly, these new courses shouldripze student-
centered instruction, and provide strategies faeteiong a supportive
learning environment that encourages community lieraent and
multicultural understanding.

e Ongoing teacher professional development. To ensure the effectiveness
of these new courses, current and future educatsd to be equipped
with the necessary professional development oppiies. This can
be achieved through a series of workshops, semiaads continuous
professional development courses provided by ettiemuniversity or
the school country where in-service teachers ctiyremork. These
initiatives should focus on the practical applioatiof theories and
strategies in real classroom settings, allowingtiee to experience
and reflect on the new methodologies firsthand. idalahlly, it is
crucial to establish a culture of ongoing learnamgl adaptation among
teachers, encouraging them to stay informed abeuttest developments
in refugee education and Romanian language ingtruct

e Evaluation and research should be embedded into language teacher
preparation programs and curricula. Regular assessment and evaluation
of the implemented courses about refugee educatencritical to
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ensuring their effectiveness and relevance. Thigdcmvolve gathering
feedback from students, teachers, and other stidesisp as well as
analyzing academic outcomes, social integratiorriosetand overall
student and teacher well-being. Additionally, reskainitiatives

should be encouraged to continually update andawgpthe teaching
methodologies. These research efforts could explaneus aspects of
refugee education, including Romanian language iaitigun, cultural

integration, and socio-emotional support, providirgjuable insights
for future improvements.

e Collaboration with other stakeholders. Collaborating with non-
governmental organizations, cultural associatiand,refugee communities
is paramount in enriching the educational expegeoicteachers and
students alike. During the Ukrainian refugee crisisny community
organizations and associations banded together ravide (or
complement) services and support offered by theegouwent. These
past events have shown that partnerships are eddentare for and
support refugees and their families while also mhog teachers and
students with real-world insights and opportunities community
engagement. Embedding such types of collaboratronanguage
teacher preparation programs can facilitate mutnalerstanding and
respect between the refugee population and the tmstmunity,
fostering a more inclusive and supportive environtier all.

e Resources and funding. Implementing these proposals will require
collaboration between curriculum developers, ursitgrfaculties, and
experts in refugee and language education, ensuhag the new
components are aligned with current educationahdstals and
objectives. In addition, making this proposal alitgawill require
adequate resources, including financial, human, raaterial. Thus,
identifying potential funding sources, such as gomeent grants,
educational foundations, and international partmpss will be crucial.
Additionally, allocating the necessary human resesy such as skilled
educators and support staff, as well as the apjatepeducational
materials and infrastructure, is essential for twecess of these
initiatives. A detailed resource and funding plaill ensure that these
vital components are effectively managed and sustii

5. TheThird R: Refugees

Romanian society stands today at a crossroadseviherintegration of refugees
through Romanian language education emerges asicaalcistep for societal
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cohesion and enrichment. Contemporary researchrscates the transformative
impact of language education on refugee integrat@mphasizing its role in
facilitating access to social services, employmeamig cultural harmonization
(Morrice et al., 2021; Penton Herrera & Byndas, 2027 robust model for
teaching Romanian to K-12 students and their fasilnot only serves the
immediate linguistic needs of refugees but alsoiesatong-term implications for
their adaptation into Romanian society. Proficiemcthe Romanian language is a
gateway to various social, educational, and ecoooopportunities, allowing
refugees to navigate and contribute to society meiffectively. Linguistic
competency in the host country is pivotal for imeggpn, significantly affecting
refugees’ access to crucial societal elements aetivanks (Sengupta &
Blessinger, 2019). Therefore, the capacity of Raararlanguage programs to
cater to the diverse needs of refugees is a detammniof their future role and
place within the Romanian community.

By fostering welcoming and inclusive language leagnenvironments,
Romania can significantly augment the prestige amochber of speakers of its
language, both nationally and internationally. Tiheegration of the Romanian
language by refugees contributes significantly b@ tation’s cultural and
linguistic diversity. As refugees integrate, thegng with them a mosaic of
cultural experiences, enriching the Romanian sofghtic. This exchange not
only enhances cultural understanding within the momity but also projects
Romanian culture onto a global stage. Refugeethegslearn and use Romanian,
become cultural ambassadors, extending the reatttedRomanian language and
traditions. Such an expansion is more than a Istguachievement; it represents a
bridge between Romania and the wider world, fosgeeconomic growth and
cultural exchanges. The linguistic diversity broughout by refugee integration
thus has the potential to transform the Romanidturah landscape, making it
more vibrant and globally connected.

Mastering Romanian is a critical factor in the stai integration of
refugees, transcending the boundaries of mere concation. Language learning
in this context involves acquiring proficiency iroRanian and understanding the
societal norms, values, and expectations that sHiég@ein Romania. This
comprehensive approach to language education @satifor refugees to develop
a sense of belonging and identity within their nesmmunity. In addition, as
refugees become proficient in Romanian, they ghe ability to engage more
fully in various aspects of daily life, from eduicetal pursuits to civic
participation. This engagement fosters a senseelainiging and identity within
the Romanian context, which is crucial for psyclyatal well-being and social
incorporation (Stewart, 2017). Moreover, when reigtudents learn alongside
their Romanian peers, it fosters an environmentofual learning and cultural



Refugees in Romania: A New Paradigm in Romanian Lagegj&ducation 85

exchange. Such interactions are instrumental iraeking down biases and
barriers, promoting unity, and building a more usiVe society.

Educational initiatives that target the linguistieeds of refugees lay the
groundwork for their long-term integration into seig. A well-rounded language
education program provides refugees with the nacgg®ols to pursue higher
education, secure employment, and participate egtiin their communities.
Research has shown that it is only through optitret lead to long-term
integration, such as language courses and appeships, that refugees can
become successful in their host nation, while ablducing the crime rate in
arriving communities (Knight, 2018). For this reasmtegration programs must
be meaningfully tailored to meet the unique chatnthat refugees face, such as
cultural adaptation, varying educational backgrajndnd the psychological
impact of past traumas. By addressing these istarggjage education, as a long-
term integration tool, can play a significant rale facilitating a smoother
transition for refugees into Romanian society. Bhecess of such initiatives is
crucial not only for the personal development dtigees but also for the overall
growth and prosperity of Romanian society.

The inclusion of refugee perspectives in Romaraaigliage education is a
powerful opportunity to foster multicultural undemding and respect within the
society. As refugees learn and share their ownugdt and experiences, they
enrich the educational experiences of all stud@Btsnan & Tran, 2017). This
cultural exchange is key to developing empathy @sgect for diversity among
Romanian students, equipping them to navigate areasingly interconnected
world. Furthermore, incorporating diverse perspediin language education can
lead to innovative teaching practices, benefitihdearners. Such a multicultural
approach, which is the preferred approach to educat today’s global society,
not only aids refugees in their journey toward gnétion but also strengthens the
social fabric of Romania, contributing to a morelusive and harmonious society.
As Romania evolves in its role as a host natioa,siccess of these educational
initiatives will be instrumental in shaping a colves diverse, and vibrant society.

6. Final Thoughts

This article navigates through the complex landscap Romanian language
education amidst the recent surge in refugee dsrivd this critical moment in
history, it is evident that the conventional pagmas of language education must
evolve to meet the demands of an interconnected globalized world.
Integrating refugees through education, especialhguage education, extends
beyond addressing immediate needs; it signifiegya@stment in a more unified
and harmonious future. The challenges facing refugteidents and families —
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ranging from trauma and cultural dissonance to tadi@n difficulties — pose risks
not only to their personal growth and school retenbut also to societal cohesion
and safety. If these issues remain unaddressey, dbeld lead to long-term
negative societal impacts, such as social exclumnohincreased crime rates.

Romania’s continued role as a haven for refugeesssgtates a shift from
providing emergency humanitarian aid to promotiefyigees’ integration (Cone,
2022). | encourage the academic community, pagibuin Romania, to explore
the long-term outcomes of these educational refolmaddition, future research
should be directed toward understanding the long-tenpacts of educational
reforms for refugees. This research should encosnip@sefficacy of multicultural
pedagogical approaches, the psychological andlsadizomes for refugee students,
and the broader societal effects of successfugiaten strategies. Additionally,
exploring how these educational models can be adaphd applied in other
contexts facing similar challenges is crucial. Resle should also investigate the
effectiveness of different pedagogical approachesmulticultural settings,
providing insights that could further refine andhance educational practices.

| would like to conclude by stating that the tingeripe for Romanian
language education to align with the needs of aajiped society. By adopting a
comprehensive, inclusive, and empathetic apprddomanian language education
can ensure that the education system not only nieetseeds of refugee students
but also contributes to the creation of a harmasimoulticultural society. This is
a call for educators, policymakers, and stakehslttecollaboratively forge a path
toward a more inclusive and empathetic future imBRoian language education.
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